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TODAY’S AGENDA

Grounding Activity

Presentation/Discussion: 
Strategy for Maximizing Coherence to Support 

the Attainment of their EEP Target

Our Knowledge Base

Breakout Group Discussion: 
Implementing your EEP in a Systemic Manner.

Breakout Group Discussion: 
Motivating Key Stakeholders to Engage in the 
Work Necessary to Meet your EEP Target

Next Steps



GROUNDING

Every system is 
perfectly designed 
to achieve the 
results it gets.

-Paul Batalden



In high-performing urban schools, leaders 
promote a system that results in:

• A common focus on leading all students to 
learn select high priority concepts and skills

• A common determination of how educators 
will determine the extent of student mastery 
of each high priority concept and/or skill

• A shared focus on planning initial instruction 
that effectively results in almost all students 
achieving understanding and mastery

• The design of effective intervention and 
enrichment strategies

In a context that makes all stakeholders feel 
valued and capable!

MAKING THE CHANGE COHERENT & SYSTEMIC



• Teachers who teach the same subject and grade level share a common understanding 
of what students should learn by various points in the year (guaranteed curriculum).

• All teachers on each team commit to ensuring all of their students will develop an 
understanding of the specified concepts and skills (guaranteed, enacted curriculum).

• The list of concepts and skills students must learn is reasonable enough to ensure that 
teachers will have the opportunity to help their students develop a depth of 
understanding (viable curriculum).

• Teachers share an understanding about the level of understanding necessary for 
students to be prepared to succeed at the next grade level, succeed on state 
assessments, and succeed in life (rigor).

• Teachers at different grade levels/course levels understand how their expectations 
align with the expectations of their colleagues at adjacent grade levels/course 
levels (alignment).

SYSTEM OUTCOME ONE
Educators are focused on a clear, common, limited set of learning outcomes



SYSTEM OUTCOME TWO
Educators share common ways of determining when students have acquired 

intended knowledge and skills

• All teachers participate in the development, adoption, or adaptation of strategies for 
determining when students have acquired intended knowledge and skills (common 
formative assessments).

• All teachers understand the information each  assessment item provides about what 
students understand or have not yet understood.

• Teachers administer each common formative assessment by an agreed-upon date.
• Teachers agree on how common formative assessments will be scored and what the 

scores mean about student levels of understanding.
• Scoring is designed primarily to gauge students’ depth of understanding and to 

determine how instruction can be improved (rather than just to give a grade).
• Students and parents understand how scoring reflects students’ level of understanding 

of specific concepts and skills.
• Scoring occurs promptly after the administration of each assessment.
• Teachers work together to score assessments and interpret results.

SYSTEM OUTCOME TWO
Educators share common ways of determining when students have acquired 

intended knowledge and skills



• Teams of  teachers work together to help each other plan and develop lessons that 
are likely to result in all students acquiring the intended knowledge and skills.

• By working together to analyze student work, teachers continuously assess how well 
lessons lead students to deep understandings of lesson objectives.

• Teachers frequently help each other consider how powerful teaching practices can 
increase the likelihood that all students engage in learning activities.

• Teachers frequently help each other consider how powerful teaching practices can 
increase the likelihood that all students master learning objectives.

• As a result of more effective and engaging lessons, student learning outcomes 
improve continuously.

SYSTEM OUTCOME THREE
Educators continuously improve so that initial instruction is more 

engaging and effective



• Before providing intervention, teachers endeavor to understand what students do not 
fully understand and why.

• Teachers plan intervention strategies thoughtfully so that there is a high likelihood that 
intervention will lead to understanding and mastery.

• Teachers customize intervention strategies based on the specific misconceptions of 
their students.

• Intervention is provided by highly skilled, well-trained educators.
• The effectiveness of intervention is monitored closely and refined continuously.
• All students are given access to enriching educational experiences as part of initial 

instruction.
• Enrichment is designed to deepen understanding and the ability to apply concepts and 

skills.
• The effectiveness of intervention and enrichment efforts are monitored closely and 

refined continuously.

SYSTEM OUTCOME FOUR
Educators continuously improve intervention and enrichment strategies to 

obtain deeper levels of understanding for all students



• Students believe they are academically talented and capable because they have 
regular opportunities to focus upon and learn challenging content and skills.

• Students perceive that  common formative assessments provide them opportunities to 
demonstrate their academic and intellectual skills.

• Because teachers create engaging lessons that respond to student learning strengths 
and interests, students believe their teachers are committed to their success.

• Parents believe they are well informed about what their students are learning and how 
learning success will be measured.

• Teachers perceive that their colleagues and administrators are committed to 
supporting them as they strive to be more effective teachers.

• Students perceive that intervention and enrichment is tailored to promote their 
success.

• Teachers perceive that intervention and enrichment is structured to increase the 
likelihood that large percentages of their students excel.

• Teachers perceive they benefit from abundant high-quality support as they endeavor 
to teach their students challenging academic standards.

SYSTEM OUTCOME FIVE
The other four outcomes are pursued in a manner that results in 

stakeholders feeling valued and capable



MAKING YOUR EEP COHERENT AND SYSTEMIC

In groups of 3-4, discuss your thoughts about how 
you will create an environment where teachers and 
students are motivated to learn and engage in the 
actions, practices, and skills that are most important 
to meeting your EEP target: 

• How will you communicate your expectations in 
a manner that motivates stakeholders to engage 
in the work necessary to achieve your 
EEP target?  

• Are your expectations reasonable? Will your 
teachers feel overwhelmed? 

• How will you make clear to staff what their 
specific roles are and how you plan to support 
them to successfully meet your expectations? 



SHARE



MAKING YOUR EEP COHERENT AND SYSTEMIC

In groups of 3-4, discuss how you will 
implement your EEP in a systemic 
manner. 

• What schoolwide structures will play 
a key role in meeting your EEP 
target?  Why?  

• How will you align the various 
schoolwide structures to reinforce 
your EEP target? E.g., How will you 
provide specific and useful 
observation feedback? 

• In what ways will the alignment of 
key schoolwide structures challenge 
you, your staff, or students? 
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Teacher 
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SHARE



Meet with your NCUST Coach to:
• Consider completing (with your coach and/or 

with your EEP Advisory Team) the informal self-
assessment and review your answers. The score is 
not as important as the reason for the score

• Use the results of your ensuing conversation to 
adjust your EEP as needed.   

NEXT STEPS


